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by Jennie Hobbins, SLP, McKinley School

 I recently attended a two-day workshop on the TE-
ACCH Program. The purpose of the workshop was to 
introduce individu-
als who work with 
students with Autism 
to structured teach-
ing strategies and to 
train them on how to 
use these strategies 
effectively on a daily 
basis. Catherine Da-
vies, an Educational 
Consultant with the 
Indiana Resource 
Center for Autism, 
was the presenter.
 Structured teach-
ing is an approach 
that gives individuals 
a chance to share the 
perspective of those with a disability. It encourages the use 
of an individual’s strengths to help improve their weak-
nesses. The approach also helps increase independence 
along with communication and social interactions. 
 There are four different types of structures used: physi-
cal structure, schedules, “to do” lists or work systems, and 
visual structure within a task. Physical structure refers to 
the physical make-up of a classroom. A classroom should 
have physical and visual boundaries. A student with Autism 
should know what your expectations are for them just by 
looking at each area of the classroom. It was mentioned 
that it is important to include a “break” or “relaxation” area 
in each classroom and to have a place where students can 
do independent work.
 Schedules refer to providing students with Autism a 
daily plan for what they can expect from each school day. 
The students should be able to manipulate their schedules 
and use them effectively. Depending upon the level of 
the student, schedules can be object-based, picture-based 

or word/written-based. Also, a schedule may include the 
entire day or just part of the day, depending upon what the 
student is able to understand and follow.
 “To do” lists or work systems refer to the way in 
which work is presented to the student with Autism. It is 
important to provide them with visual instructions and the 
order in which each task is to be completed. This will help 
them complete the tasks independently. A “left to right” 
strategy is often used, meaning that the work that needs to 
be completed is placed on the left and them moved to the 
right once it is completed. This helps teach the concept 
of “finished” to students by providing them with visual 
cues. 
 This workshop emphasized the importance of visual 
structure for students with Autism. Each task and activity 
should include some form of visual structure since stu-
dents with Autism have a difficult time understanding and 
processing verbal directions and information. It is always 
important to provide some sort of visual input. 

Structured Learning Strategies
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The Michiana Transition Fair was held at Indiana University, 
South Bend on February 7 (see article page 3). This year’s Fair 
featured over 50 vendors. The annual fair has grown in size and 
popularity each year.



by Kathleen Petitjean, OTR, SNAP 

 Preschoolers at Darden Primary now have a safe place 
to play freely when he weather’s nice, thanks to a new fence 
installed in the courtyard of the school. Nearly 100 South Bend 
preschoolers attend Darden in several classes, including two 
STARS classes, two SNAP Buddies classes, developmental 
classes, PALS classes and speech-only students. Darden 
Primary Center has a playground for older children, but the 
equipment is not suitable for 3 and 4 year olds. The fence is 
not fully enclosed and accessing it requires walking across 
the bus lane and loading and unloading zone.
 “These kids had no playground to run and let off a little 
energy,” said Kathy Brzezinski, SNAP teacher for morning 
and afternoon preschool classes. “Every time we go anywhere 
in the building, they need to have their hands held. This new 
play area is a wonderful place for our youngsters with autism 
to go to first thing off the bus to help them self-regulate before 
coming into the classroom.”
 Another preschool teacher, Kate Sullivan, noted “we love 
having an area for our little preschoolers to play where we’re 
not hovering over them, where they can have a little freedom 
to really stretch their legs. There’s a sidewalk within the play 
area where these young South Bend preschoolers can ride a 
trike or draw with sidewalk chalk.”
 At this time the play area consists of a shady tree, the 
sidewalk, grass and fence. Money to install the fence came 

from the capital improvement fund, but this fund will not 
finance playground equipment. The preschool staff at Darden 
are discussing a potential “smoker” to raise funds to purchase 
outdoor play equipment such as a sandbox and small climbing 
apparatus and a swing or seesaw If you would like to help 
in planning a fund-raiser, please contact Kathleen Petitjean, 
OTR at kpetitjean@sbcsc.k12.in.us.

by Tom Spencer, Editor

 March is “Disability Awareness Month” in the state of In-
diana. The theme of this year’s program is “Disable the Label.” 
Disability Awareness Month is an annual project sponsored by 
the Governor’s Council for People with Disabilities. Posters and 
other materials are available at no cost to schools and organiza-
tions by contacting www.indianadisabilitityawareness.org
 Some schools have planned special activities to celebrate 
the month. The St. Mary’s College Diversity Board hosted its 
first Appreciation Dinner on February 4. Held in conjunction 
with Disability Awareness Month the dinner honored SBCSC 
INTERN students who participated in the community based 
training at Sodexho Campus Services. INTERN students and 
their families attended as well as two former students who are 
employed in the dining hall and other employees with special 
needs.
 Students at McKinley Primary Center are planning 
a number of activities to celebrate the month, arranged by 
Beryl Cockram, library paraprofessional, and Barb Schmitt, 
permanent building substitute. Kindergarten and first grade 
students will be reading books about a child with a disability 
while second and third graders will see special presentations 

given by Leanne Suarez, Resource Specialist at LOGAN. 
Fourth graders will be visiting LOGAN Center later in the 
month for  “hands on” programs to learn more about people 
with disabilities.
 Did you do something interesting for Disability Awareness 
Month? Let us know and we will include it in the next issue 
of The Special Edition. 

A Playground for Preschoolers

Disability Awareness Month

This partially enclosed area allows Darden preschoolers a place 
to play in good weather. Staff hope to expand the area in the 
future to include play equipment.

INTERN students who participated in the St. Mary’s College 
appreciation dinner.



by Keith Hodgson, Eggleston YAS

 Starting in the fall of 2007, the Young Adult Services 
program at Goodwill Industries has become an integral part 
of the vocation training for our students. The program teaches 
vocational skills in a community setting. It started out with 15 
students attending a morning session every day from 8:00 to 
10:30. The program initially served students primarily with 
mild and moderate disabilities, but it now can meet the needs 
of any student with any type of disability
 The students work for approximately 75 minutes in the 
plant or store section of Goodwill Industries. There is also a 
75 minute instructional session on vocational skills including 
applications, interviewing resume writing, social skills in the 
work place, and team building. Goodwill was also generous 
enough to permit access to the use of their computer lab. The 
students have instructional sessions in the lab every Thursday 
and Friday. These lessons focus on using the computer/internet 
to assist in job hunting and to gain vocational skills. Students 
learn how to prepare job research projects, study the clas-
sifieds, complete online applications, prepare resumes/cover 
letters, and write thank you letters to employers.
 Due to the success of the morning session the program 
has been extended to an afternoon session on Monday through 
Wednesday. The afternoon session concentrates mainly on 
work skills in the plant or store without the classroom com-

ponent. The future goal of the program would be to have an 
afternoon session everyday and include more students. It has 
been a great opportunity to teach students vocational skills in 
a non-traditional classroom environment. The program would 
not have been possible without the support of the Goodwill 
staff. A special thanks to Verna Kubisiak, Debbie Coble, 
Latonya Gaines, and Melissa Stolfo for their help. 

by Tom Spencer, Editor

 The SBCSC Special Education Department and the 
Down Syndrome Family Support and Advocacy Group 
partnered for this year’s Transition Resource Fair at Indiana 
University, South Bend on February 7. The Fair featured more 
than 50 organizations that offer resource and advice to indi-
viduals and families of relatives with disabilities. This year’s 
fair highlighted services available for families of younger 
children with disabilities.
 Speech and Language staff has been busy learning new 
procedures in response to the new Article 7 requirements re-
garding evaluations and reevaluations for language and speech 
impairments. These require SLP’s to follow up on referrals 
with a written notice to parent as to testing or refusing to test 
and collecting more information from parents and teachers in 
addition to formalized testing to comprise a “multidisciplinary 
evaluation.” The change from “communication disorder” to 
“language impaired/speech impaired” has also involved dif-
ferent requirements.  
 The U.S. Department of Education released new rules 
for parents under IDEA. The rules, published in the Federal 
Register on Dec. 1 of last year, state that parents have a right to 

revoke their consent for their children to receive special educa-
tion services after making a request in writing. It essentially 
allows parents to “change their mind” regarding re-evaluation 
for special education services. In October the Department 
published new guidelines regarding the calculation for high 
school graduation rates. The changes now require districts 
to report their graduation rate as the number of students who 
graduate in four years with a regular diploma, divided by the 
number of students who entered four years earlier. Adjust-
ments can be made for students who leave he district.
 Special education programs around the country will get 
an investment of billions of dollars in the recently passed 
American Recovery and Investment Act.  How this money 
will be allocated and spent has not yet been determined. Dis-
ability advocacy groups have met with the new Secretary of 
Education Arne Duncan and provided him with a list of priori-
ties. Leaders have been encouraged by the new Secretary’s 
willingness to talk with them about concerns and needs. 
President Obama has not yet named candidates to fill special 
education positions within the Department of Education as 
of early February. 

Noteworthy News and Updates

Goodwill YAS Program a Success

Students from the YAS program work daily at Goodwill 
Industries. The ongoing and successful program continues to 
grow.
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Can’t Have It Now

 Many children with ASD will have major meltdowns when they cannot have what they want, when they want it.  Given the 
intensity of their fixations, their behavioral response to their demands being denied can be equally intense.   Children at early ages 
need to be taught “perspective taking,” using concrete and visual aids.

 The following strategy has been adapted from the “Explosive Child” by Ross Greene.  To help a child understand one of the 
bigger perspectives of life, choices/requests can be explained in terms of 3 baskets.  

 

The “I can Choose Now”  (or just “Choose Now”) basket is the largest. 
 This basket includes all the things a child gets to decide on his own, throughout the day.  Examples 
 could include:  what to wear, which toy to select from the toy area, what snack to chose from the ones
            offered, etc.

The “Not Now” basket is for negotiated choices, given life circumstances. 
 This basket designates all those things the child wants but which are unavailable to him at the moment. 
 The adult can offer “if …, then . . .” discussions for some of these choices, e.g., “When you eat your
            supper, you can play the video game.”   OR   The adult may say “not now” and discuss when the desired
            choice could be available, e.g., “We can’t go to McDonald’s now but we can go on Thursday and I will
            put it on your calendar.” NOTE:  Even though this is somewhat of a negotiation, that word should not be
            used with the child (so he does not think everything is negotiable) – both the child’s and adult’s needs 
            should be met in the final “negotiated” decision.

The “Not a Choice” basket is for those few desired items that are not a choice or are not possible.
The child may want something that the parent is unwilling to provide (e.g., it costs too much) or which is not possible to provide 
(e.g., a toy that the child has imagined in his mind and wants the adult to get). Redirect to something possible and be prepared to 
go through a meltdown when this basket is chosen.  

Initially, the concept of the baskets needs to be taught apart from a current request/demand from the child.  Examples need to be 
given for each of the baskets from previous situations in that child’s life, or the child will not think it applies to him.  Later, as new 
situations occur they can be written on cards and put in the appropriate baskets, with a discussion about why that basket was used.  
The adult should put a new card in the appropriate basket prior to showing the baskets to the child, so that the child does not think 
the card can be moved –- thus, seeing the card already placed in a particular basket means “that’s the way it is.”  It is important to 
write lots of cards for the “I can choose now” basket, which will point out many of the things the child does get to choose freely.  
Over time this approach should help the child understand the parameters about choices.

AUTISM CORNER
 by Cyndi Smith, SBCSC Autism Consultant

with Sandy Lawther, Behavior Consultant


